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Abstract
The intellectually challenged children (children with intellectual disability) suffer from a condition which limits their capacity to learn and function in the society. Ensuring qualitative education for this category of children is still an herculean task in Nigeria as at today. Such children suffer from poor memory and have difficulties with abstract thinking and problem solving. Because the conventional educational system is built on skills such as comprehension, memory, abstract thinking and problem solving, intellectually challenged children are at a disadvantage of being excluded in an inclusive education system. In special education, teaching intellectually challenged children have over time evolved towards the use of methods such as the use of learning aids, scripting, experiential learning and scaffolding, reading strategies and bibliotherapy which the school libraries have strived to provide. This paper focuses on the effects of reread strategy and bibliotherapy on the IQ of intellectually challenged children. The paper is based mainly on a review of peer- reviewed journal articles and findings are used to discuss the topic. 
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Introduction
While qualitative education remains one of the fundamental human rights of every child all over the world, the quest for quality education is still faced with a lot of challenges for certain category of children. All over the world, children who are intellectually challenged (IC) are regarded as handicapped and face constraints to effective learning. Linn, Chuaqqui, Wilson and Arrendodo (2019) explained that children with intellectual challenges suffer from pronounced and unpronounced exclusion in the classroom because they are slower than their normal cohorts in terms of yardsticks such as comprehension, abstract thinking and problem solving.
The United Nations Universal Declaration of Human Rights (1948 till present) emphasised education as one of the fundamental human rights of every child. This implies that no matter the condition of every child, and irrespective of their disabilities, there must be a way to educate them.  Hence, educating children with special needs is obligatory to the government, thus, this category of children must be educated if the goal 4 of the Sustainable Development Goals (SDGs), "Education for All" (EFA) and agenda 2063 are to be achieved. For the regular child, education is relatively easy both formally and informally because on the average, their brain can process the data it acquires, and make meanings out of them. However, the case is different for children with intellectual disorder, in whose case, special therapy needs to be applied to educate them especially in a formal setting. 
Furthermore, children who are intellectually challenged are frequently discriminated against and subjected to being called derogatory terms such as 'dunce', 'imbecile', 'retards' and 'idiot', all of which serve to reinforce their marginalisation in the classroom (Akpan and Beard, 2016; Anggadewi, 2017).While changes in attitudes towards the intellectually challenged members of the society have undergone tremendous shifts in recent years, the situation is still not balanced for a larger percentage of this group especially those in the developing countries where there is a paucity of institutions designed to offer support and ensure that such disadvantaged persons have access to quality education (Giust and Valle- Riestra, 2017). 
Algahtani (2017) conceptualised intellectually challenged or disorders as conditions stemming from abnormalities in psychological functioning and adaptive characteristics. This view is supported by Giust and Valle- Riestra (2017) who further expressed that the intellectually challenged are not peculiar to any group or culture but is derived from the interplay of genetic and environmental factors (internal & external factors). These views based on empirical evidence have over the years played a large role in discrediting the cultural and ethnic connotations associated with intellectual disorders. 
Linn et al (2019) further explained that intellectually challenged is derived from various psychological abnormalities which may be genetic or non- genetic in nature but which generally limits the capacity of affected individuals to learn at the expected level and function in daily living. Essentially, it hampers the learning process by interfering with the performance of such basic functions like reading, writing, abstract thinking, problem solving and in the extreme, social functioning. Akpan and Beard (2016) maintained that intellectual challenges among children range from those with mild to severe challenges. For children with cases of severe challenges, there is the tendency to have acute communication problems, withdrawal and limited participation. 
The nexus of the intellectually challenged and inclusive education is a very important one. Patel, Minas, Cohen and Prince (2014) explained that children with intellectual challenges generally have low level of intelligence quotient (IQ) when compared with their regular cohorts. Kheswa (2014) and Mashalpourfard (2018) explained that the range of intellectually challenged provides a basis for delineating the children suffering from these challenges into the educable and non- educable. While the non- educable IC children are percieved as being hopeless cases in terms of conventional learning, the progressive paradigm is that the educable children can be trained using special education strategies. 
Linn et al (2019) noted that children who are intellectually challenged generally have a poor memory which in turn limits their ability to think in abstract terms, have difficulty speaking and learning to talk, comprehend slowly and are deficient in understanding social rules. In order to train these children, a cogent requirement is the utilisation of strategies which can correct these deficiencies. Examples of these strategies include reading interventions, direct instructions and scripting, bibliotherapy, the use of learning aids, technology applications and experiential learning and scaffolding among others (Ableser, 2008; Haeseler, 2009; Rozalski, Stewart & Miller, 2010; Dunlosky et al, 2013; Nursalam et al, 2018; Linn et al, 2020).  The school libraries are aiming to come to the rescue by providing such aids and strategies.
The major challenge with the use of these strategies especially in the developing countries is that these strategies work mainly within the context of an educational system supporting the provision of quality education to children with IC (Akpan and Beard, 2016). This coupled with the high cost implications means they are not readily utilised in the developing countries. Reread strategy and bibliotherapy are two strategies which can be readily adopted even in the developing countries by competent school librarians. However, justifying their use to stakeholders relies on the provision of evidence that they are demonstrated to improve the IQ of intellectually challenged children. This paper therefore seeks to provide this information. 
Statement of the problem and Methodology
Qualitative and inclusive education remains one of the cardinal pillars upon which individual and communal development is based and remains a key focus of the global development goals (Rozalski et al, 2010; UNESCO, 2018). While the inclusiveness of global education goals applies also to intellectually challenged children, there are challenges inherent in the process of ensuring that these children actually get educated. Dunlosky et al (2013) noted that at the root of this is the ineffectiveness of conventional methods in imparting requisite knowledge and skills to intellectually challenged children.
 Nursalam et al (2018) further expressed that the education of children who are intellectually challenged is dependent on a larger policy framework with key decisions made by different stakeholders. On the one hand, educable intellectually challenged children must be reached with the use of non- conventional methods; on the other hand the inclusion of these methods is dependent on the proof of their effectiveness. This necessitates the existence of data on the impact of such non- conventional methods (in this case bibliotherapy and reread strategy on intelligence). The implications of this on school librarians are not far- fetched, Akpan and Beard (2016) noted that a larger percentage of teachers are not equipped to teach effectively students with special needs. Therefore, it is the duty of the school librarians to make these strategies accessible, useful and effective for this category of children.
Furthermore, the prevalence of intellectual disorders or challenges globally (1%- 3% for USA and Europe and 4%- 6% for the developing countries) portend a situation in which as much as 90 million children could go without qualitative education if non- conventional strategies are neglected (UNESCO, 2018; Linn et al, 2019). This have deleterious consequences on the quality of life and long- term life outcomes of these children and perenially makes them a burden on the society (UN, 2017; Latteck and Bruland, 2020). There is therefore a cogent need to ensure the widespread dissemination of these methods which in turn relies on a demonstration of their impact on intelligence. 
Intellectually challenged children who are educable have a priceless chance of being integrated into the society provided they have access to effective special education. Giust and Valle- Riestra (2017) have previously explained that intellectually challenged children have poor coping mechanisms and are generally deficient in the understanding of social rules upon which interactions are based. This transforms them into awkward communicators and thus makes learning difficult. 
A Review of Empirical Studies
The importance attached to the need to improve the intelligence of children who are intellectually challenged using strategies such as reread and bibliotherapy has informed a number of studies over the years.  Guthrie (2017) explored the effectiveness of repeated reading and error correction strategies on the reading fluency skills of students with autism spectrum disorder. The study was also based on the use of pretest and posttest and adopted a single subject multiple baseline design to investigate effectiveness. The study concluded that a combination of reread and error correction strategies improve comprehension abilities and reduce errors in word identification thus promoting fluency. This aligns with earlier findings by Therrien and Kubina (2007) and Kostewicz and Kubina (2012). The findings from these studies however suggested that higher levels of improvements in intelligence are recorded when repeated reading is used in combination with other intervention(s). 
In another study, Therrien and Hughes (2007) subjected 32 students with learning disabilities and reading difficulties to a rereading intervention. The study discovered that students subjected to the intervention fared better than the control group and that higher levels of improvements are obtained when students read a passage seven times than when such passage was read twice or once. Weinstein, McDermott and Roediger (2010) made a comparative evaluation of study strategies for passages used by students with learning difficulties with a focus on rereading, answering questions and generating questions. The study made use of three experimental groups and findings revealed that students who made use of reread strategy fared better than those whose interventions related to the generation and answering of questions. 
The processes of generating and answering questions have their effectiveness derived from the ability of the student to understand the text in the first place. This explanation corroborates those of Dunlosky et al (2013) and Kheswa (2014) who also supported the view that the reading and comprehension of a text forms the basis for other higher level cognitive functions such as the generation of questions and the answering of such questions. In fact, the latter depends on the ability to read and comprehend and the skill of recall which in turn depends on memory. 
Botsas (2017) investigated the differences in strategy use in the reading comprehension of narrative and science texts among students with or without learning disabilities. The study was conducted using a sample of 122 students (61 of which have learning disabilities). The researchers sought to raise the intelligence (in terms of cognitive and metacognitive capabilities) of those with learning disabilities using rereading reading strategy and think- aloud procedures. From the findings of the study, there was a significant improvement (34%) in the intelligence scores of students with disabilities. 
Almutairi (2018) also examined the effectiveness of reading strategies for increasing the reading comprehension level of third grade students with learning disabilities. Utilising a qualitative approach and collecting data using interview schedules and semi- structured questionnaires, the study showed that students with learning disabilities who have been subjected to reread interventions in the past three months demonstrate improved levels of reading comprehension and fluency. Other interesting findings include the observation that reread leads to significant improvements among students who have issues with background knowledge, issues with vocabulary, fluency and difficulties with making inferences and handling informational texts. This confirms empirical findings by George and Adkins (2014) and Therrien, Gormley and Kubina (2006).
Different empirical evidences also support the efficacy of bibliotherapy as a means for improving the intelligence of children with intellectual disorders. Nursalam et al (2018) investigated the effects of bibliotherapy on the self- concept in children with intellectual sdisability. The study utilised a quasi- experimental approach and involved 42 students. The Robson Self- Concept Questionnaire was used in evaluating self- concept which is an important determinant of intelligence. The study found that students who are involved in a special and structure bibliotherapy class score higher (65% average) on the measurement tool than students who were not enrolled in the bibliotherapy class. This aligns with the findings of Mehdizadeh and Khosravi (2018). The authors investigated the effectiveness of bibliotherapy for children with intellectual disability. For the study, participants were selected from four primary schools in Tehran and subjected to a bibliotherapy program which was organised through the public library. An analysis of the findings of the study was done using the grounded theory and the study concluded that when bibliotherapy is utilised as a guided learning method and add- on therapy, it significantly improves the performance of students with intellectual disabilities. 
Strong, Wehby, Falk and Lane (2019) examined the impact of a structured reading curriculum on the performance of junior high students with emotional and behavioural disorders. Linn et al (2019) explained that emotional disorders form an important aspect of intellectual challenges as children with intellectual challenges tend to have a poor comprehension of social rules and ability to communicate. Strong et al (2019) contended that children with intellectual challenges frequently exhibit behavioural and academic deficits which hampers the learning process and can be corrected through the integration of relevant bibliotherapy sessions into academic work. The authors however concluded that bibliotherapy is most effective when it is used in combination with a reading strategy. This is because bibliotherapy itself can be effective only when the students are able to comprehend the text on which the bibliotherapy session is based. 
Foley- Nipcon, Rickels, Assouline and Richards, (2012) earlier examined the efficacy of bibliotherapy in improving the intelligence of children facing intellectual challenges. Based on evidence, the authors concluded that bibliotherapy did not have a significant effect on the intelligence levels of students who were pre- tested and post- tested. While this conclusion deviates from earlier findings on the efficacy of bibliothrapy, it hints at the fact that the procedure might be subjected to the workings of various factors. Nursalam, Harsaktingiy, Kurnia, Fadhillah and Efendi (2018) expressed that the effectiveness of bibliotherapy is mainly affected by the competence of special education teachers in running the sessions and selecting materials which would resonate with children. Another important factor is that for bibliotherapy to work, the students must be fairly able to read, comprehend and recall written texts. 
From the empirical evidences above, it is evident that the reread strategy and bibliotherapy are interventions with demonstrated efficacy in improving the intelligence of children with intellectual disabilities. Intellectually challenged children who are considered educable are usually those with mild disabilities and possess the tendencies to learn and function normally in the regular classroom and in the society. However, this requires special education intervention. The reread strategy and bibliotherapy are two strategies that can be used to train educable intellectually challenged children and raise their intelligence levels especially in a school library setting. 
Conclusion
This paper has examined the role of the school libraries in including the excluded (Children who are intellectually challenged) by adopting reread strategy and bibliotherapy to improve the intelligence quotient (IQ) of the intellectually challenged children . Starting from the premise that qualitative education is a fundamental human right for children regardless of their disabilities, this paper have traced the various constraints faced in educating the intellectually challenged children especially in the developing countries where such children suffer from various forms of exclusion (Akpan and Beard, 2016; Linn et al, 2019). Also, intellectually challenged children- even the ones who are educable, process information at a much slower rate than their regular cohorts and have difficulty with abstract thinking and problem solving. The implication of this is that such children have trouble coping in the conventional classroom.
Reread and bibliotherapy are two methods which could be adopted by the school libraries to aid the improvement in the IQ of the intellectually challenged children. However, evidence points out that their utilisation is more optimised if based on a combination with other methods (Foley- Nipcon et al, 2012; Nursalam et al, 2018). Furthermore, gaining maximum benefits from their use is easier within a school library setting which ensures that school librarians are effectively trained and competent and a curriculum which is needs- based and designed from the perspective of ensuring qualitative and inclusive education for the intellectually challenged. Bringing these elements together will go a long way in ensuring that the educable children among the intellectually challenged are nurtured into becoming independent and fully integrated members of the society. 
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